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School Improvement Plan
Polk Elementary School

Introduction

The SIP is a planning tool designed to address student achievement and system needs identified through the school's
comprehensive needs assessment (CNA). Additionally, the SIP provides a method for schools to address the school
improvement planning requirements of Public Act 25 of the Revised School Code and the Elementary and Secondary
Education Act (ESEA) as applicable.
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Improvement Plan Assurance
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Introduction
During the 2018-2019 school year, schools will have two options for Goals and Plans. 1. Update Goals and Plans, if necessary, based on
analysis of data and Program Evaluation; 2. Complete and upload the Abbreviated Goals and Plans template into ASSIST, based on analysis
of data and Program Evaluation.
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Improvement Plan Assurance

Label
1.

Assurance
Response
Which option was chosen for Goals and Plans? Goals and
Plans in
ASSIST

Comment
Attachment
See Goals and Plans in ASSIST.
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Title I Schoolwide Diagnostic
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Introduction
This diagnostic tool is aligned to requirements for Title I Schoolwide schools. The Comprehensive Needs Assessment must be completed
prior to creating a new plan or annually updating an existing school improvement plan. Use the results of the Comprehensive Needs
Assessment to develop Goals/Objectives/Strategies and Activities. Ensure that the Comprehensive Needs Assessment addresses all four
types of data: student achievement data, school programs/process data, perceptions data (must include teachers and parents; student data
is encouraged), and demographic data. The Comprehensive Needs Assessment must also take into account the needs of migratory children
as defined in Title I, Part C, Section 1309(2).
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Component 1: Comprehensive Needs Assessment

1. How was the comprehensive needs assessment process conducted?

Our CNA process was completed using NWEA, M-Step, and progress monitoring assessments, curriculum-based assessments, perception
data, along with staff members, the Principal, and parental input.

2. What were the results of the comprehensive needs assessment process? What information was concluded as a result of
analyzing perception, student achievement, school programs/process, and demographic data?

Demographic data revealed that 43% of our entire (K-12) population is school of choice. There is a lack of parental involvement, and also
declining socio-economics in the area.

Student achievement was below the state average in math and language arts. On average, 30% of our students fall into the partially
proficient category for math and language arts. If 30% of our students moved from partially proficient to proficient, then approximately 4550% would then be proficient.

Student Perception data revealed the highest level of satisfaction was that students knew what was expected of them in school, both
behaviorally and academically. The lowest level of satisfaction was that students treat both peers and staff disrespectfully. Parent Perception
data revealed the highest level of satisfaction was that their children were prepared for the next school year and the parents understood our
PBIS program. Staff Perception data revealed the highest level of satisfaction was that teachers informed their students of their learning and
performance expectations. The lowest level of satisfaction among staff was that teachers don't provide students with specific and timely
feedback about their learning.

School programs that are in place to help students that are struggling are not enough. We offer many in-school programs, along with before
and after programs, however, the student demand for these types of academic-help programs exceed the support that we can provide them
because of not enough staff or funding to accommodate more programs.

CONCLUSIONS - Causes for the gaps:
Areas of priority for all D7 Elementary Schools are:
1. Content Areas: ELA and Math; The Wonders Series has been purchased for grades 2nd & 3rd, which we did not have previously to teach
language arts. We now have comprehensive curriculum for both math and language arts, Kindergarten - 5th grades to be used with fidelity.
2. Subgroups: we do not have comparable data from last year to make any conclusions, however, our growing number off at-risk students
and ELL students are closely being monitored, since their seems to be a correlation between poverty and language barriers with low
achievement.
3. Perception Issues: Teachers and parents seem to feel that staff needs to differentiate their teaching to match the needs of our students
better. Getting more feedback from the students (a low area of satisfaction for students) about what interests them at school would also help
staff to develop more high-interest activities.
4. Demographic Trends: As our school of choice numbers and ELL students increase, our achievement scores have decreased. We need to
offer more support services to at-risk students.
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5. Professional Development Needs: Staff needs to be trained in how to differentiate lessons, how to provide appropriate and timely
feedback to students, analyzing student achievement data, achieve buy-in from students, and how to engage our learners.
6. Program Changes: We need to offer more services, which involves hiring more staff and requires more funding. Again, new language
arts and updated math curriculum will be used in the next school year. Also, two new Science kits will be piloted in the elementaries to help
improve our science scores, as well.

3. How are the school goals connected to priority needs and the needs assessment process? It is clear that a detailed analysis of
multiple types of data was conducted to select the goals.

TThe D7 Elementary schools' goals directly correlate to our priority needs and the needs assessment. The data analysis has lead us to our
schools' deficit areas and has helped us to identify our struggling learners. We are able to prioritize and assess areas of weakness and then
discuss what strategies and activities we would implement to increase proficiency in these areas. The goals of our schools' improvement
plan were developed based upon our NWEA and other curriculum-based assessment data analysis, perception data, and sub-group
analysis.

Our goals:
1. All students will improve their math skills.
2. All students will improve their ELA skills.
3. All students will improve our schools' climate and community.

Subgroup focus: All of our goals identified will address all of our students, and no particular sub-group will be focused on. Deficits in these
areas occur in all subgroups, therefore, our goals encompass all learners.

All content areas are covered in the goals we have chosen. We see the need for improvement in all academic areas and therefore, have
addressed and prioritized our goals to meet the students' needs.

4. How do the goals address the needs of the whole school population? How is special recognition paid to meeting the needs of
children who are disadvantaged?

Our school is addressing ALL the students within the objectives, strategies, and activities of our goals because we have incorporated
technology in the form of net books/laptops/smart boards in an effort to differentiate and motivate learners, and we have also included in our
plan, supplemental materials that are leveled or individualized to meet the needs of the students who are even the farthest from the
standards. Our MTSS committee also identifies, monitors, and provides support and strategies to our struggling learners.
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Component 2: Schoolwide Reform Strategies

1. Describe the strategies in the schoolwide plan which focus on helping ALL students reach the State's standards.

Here is an outline of the strategies we will implement for students by content area(s) for which we have written goals:

Language Arts: The McGraw-Hill Wonders Series will be utilized in all D7 Elementary Schools. Title I will also be used to address our
struggling reader.

Math: The McGraw-Hill Wonders Series will be utilized in all D7 Elementary Schools.

2. Describe how the research-based methods and strategies in the schoolwide plan increase the quality and quantity of instruction
(which accelerates and enriches the curriculum).

The researched-based methods and strategies in our school wide plan focus on improving and increasing instruction by providing
supplemental materials, incorporating technology, increasing assistance to facilitate small group learning, differentiated instruction, formative
assessment, and targeted individualized instruction through our RtI/MTSS program for our learners struggling the most. We also have
enrichment and accelerated programs before and after school focusing on our priority areas to help us close our achievement gaps rapidly.

3. Describe how the research-based reform strategies in the schoolwide plan align with the findings of the comprehensive needs
assessment.

Some of the causes of our achievement gaps are an increase of at-risk students, ELL students, an all over decline in the socio-economics of
the community, a transient population, and a lack of home/parent involvement. Our research-based reform strategies take these factors into
consideration in trying to improve our students' achievement.

Math and reading goals are being addressed using research-based strategies found The Wonders and Everyday Math Series, on the NWEA
website, Time for Kids Magazine website, and IXL Math websites, Reading A - Z, and Mobymax.com. All these sources use research-based
strategies to differentiate and individualize learning in a motivational and up-to-date process.

By incorporating these research-based strategies, we hope to address the needs of our learners by using tested strategies, motivational and
inspiring learning options, providing exposure, and providing real-world context to learning.
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4. Describe the strategies in the schoolwide plan which provide a level of INTERVENTIONS for students who need the most
instructional support in all major subgroups participating in the schoolwide program.

Timely additional assistance is provided to students who need the most instructional support in all major subgroups, across all content areas,
including reading, math, science, and social studies, using Title I services through our P.A.S.S. or Title I Reading Program, R.T.I.-Response
to Intervention or now called our M.T.S.S. Program (multiple tiered support system), and with before and after school tutoring. Our Title I
PASS or reading intervention program targets are lowest performing students on the NWEA reading assessment and offers remedial reading
strategies to help our struggling readers. Our MTSS Program is designed to target ANY student who is struggling academically or
behaviorally. Our team discusses and prescribes an individualized, targeted plan to help these individual students obtain missing skills
through small group and one-on-one instruction. Every student in our MTSS program has a prescribed intervention plan, strategies and
interventions are documented, and progress monitoring is done to ensure the strategies are working. Before and after school tutoring is
offered through many of our teachers, free of charge, to ANY student struggling and needs additional assistance in any subject area to be
successful.

5. Describe how the school determines if these needs of students are being met.

Our school determines if the needs of our students are being met through common unit assessments, curriculum-based assessments, 3x-ayear NWEA testing, and progress monitoring for students in our MTSS program (RtI). Students are given the opportunity to re-take any
assessment on a quarterly basis to demonstrate growth or proficiency with the state standards. NWEA is done in the Fall, Winter, and Spring
of each school year. Our at-risk students are monitored more closely in or MTSS (RtI) Program. Progress monitoring is done bi-weekly or
weekly depending on what Tier of support the student is receiving. All data is reviewed, monitored, and the program is adjusted during our
monthly MTSS meetings.
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Component 3: Instruction by Highly Qualified Staff

Label

Assurance
1. Do all of the instructional paraprofessionals
meet the NCLB requirements for highly
qualified? Provide an assurance statement. If
no, what is the number that is not highly
qualified and what is being done to address
this?
NOTE: A schoolwide program must have all
highly qualified instructional staff.

Response
Yes

Label

Assurance
Response
2. Do all of the teachers meet the NCLB
Yes
requirements for highly qualified? Provide an
assurance statement. If no, what is the number
that is not highly qualified and what is being
done to address this?
NOTE: A schoolwide program must have all
highly qualified instructional staff.

Comment
Attachment
The paraprofessionals working at
Polk Elementary School are
highly qualified as per NCLB
(ESSA).

Comment
All teachers working at Polk
Elementary School meet the
standards of highly qualified as
per NCLB (ESSA).
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Component 4: Strategies to Attract Highly Qualified Teachers

1. What is the school's teacher turnover rate for this school year?

We have had a 0% turnover rate. .

2. What is the experience level of key teaching and learning personnel?

Most of the classroom teachers have 14-18 years of experience.

3. Describe the specific initiatives the SCHOOL has implemented to attract and retain high quality teachers regardless of the
turnover rate.

We really don't have a turn-over rate for teachers here, which speaks to the qualities of our school and District. We are a tight-knit
community, with a strong supportive staff, who are genuinely invested in the well-being our our students and building a better community of
successful life-long learners. As a means to retaining highly qualified teachers, we provide a mentor teacher to guide and be supportive of
them the first four years. In addition, we pay for the new teachers to attend Wayne County RESA's new teacher workshops. New teachers
are also supported and coached by the principal in areas identified for growth in the Individualized Development Plan. Professional
development is encouraged.

4. Describe the specific initiatives the DISTRICT has implemented to attract and retain highly qualified teachers regardless of the
turnover rate.

Our District attracts and retains highly qualified teachers by providing a caring, safe, and supportive work environment. Resources, including
technology, materials, and support staff are available to enable the teachers to effectively and successfully do their job. We have a new
teacher academy through Wayne RESA and we also send teachers to conferences based on their professional needs. As a means of hiring
and retaining highly qualified teachers, the administrative staff participated in the Ventures for Excellence training. This process combines an
online system with in-depth personalized interviews. Through the use of the online system, we are now able to spend the majority of our time
interviewing fewer candidates, yet identifying a greater number of excellent prospects.
The Teacher StyleProfile looks at recurring patterns in a person's attitudes, beliefs, and behaviors as they live their personal and professional
life. Our goal in using this system is to hire teachers who are prepared to maximize each child's learning experience. Through the Ventures'
process we become aware of the life themes and are able to identify prospective candidates who are "student centered" as opposed to
"teacher centered."
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5. If there is a high turnover rate, what initiatives has the school implemented to attempt to lower the turnover rate of highly
qualified teachers?

Polk Elementary School does not have a high turnover of highly qualified teachers.
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Component 5: High Quality and Ongoing Professional Development

1. Describe the professional learning that the staff will receive that is aligned with the comprehensive needs assessment process
and the goals of the school improvement plan.

The staff will receive professional development in the areas of PBIS, The McGraw-Hill Wonders Series, MTSS, and on other areas of
concern throughout the year. These are all areas that are aligned with the CNA and the goals of our school improvement plan.

2. Describe how this professional learning is "sustained and ongoing."

This professional development is embedded in our school improvement plan and is part of our monthly discussions. We have a commitment
to improve in Literacy so that our students will be more successful in school and life. Staff meetings are designated for this professional
development.
Professional development is sustained and ongoing. Professional development in Formative Assessment and Differentiated Instruction has
been ongoing to four + years now. Response to Intervention (RTI or MTSS) profe

Label

Assurance
3. The school's Professional Learning Plan is
complete.

Response
Yes

Comment
Attachment
Our school's professional learning
plan is on-going and ever
changing to meet the needs of
our staff and our learners.
Professional Development is
planned based on the school's
needs, the needs of the staff, and
the needs of our learners.

SY 2018-2019
© 2018 Advance Education, Inc. All rights reserved unless otherwise granted by written agreement.

Page 14

School Improvement Plan
Polk Elementary School

Component 6: Strategies to Increase Parental Involvement

1. Describe how parents are (will be) involved in the design of the schoolwide plan.

Parents had a "voice" in our school wide plan through our Parent Survey, we have a parent on our school improvement team, and we also
present our plans to the PTO (parent's association) for their input and suggestions, which are considered and included as needed into the
plan. Parent involvement will be elicited first at Open House.

2. Describe how parents are (will be) involved in the implementation of the schoolwide plan.

Parents are involved in the implementation of the school wide plan by completing the parent/teacher compact, reading, supporting, and
signing their student's daily planner, volunteering at school activities, PBIS rewards celebration activities, and mentoring in our PASS or Title
I reading intervention program. They are also welcomed to join our School Improvement Team and become a member of the PTO, which is
actively involved in the implementation of the school wide plan.

3. Describe how parents are (will be) involved in the evaluation of the schoolwide plan.

The school wide plan is developed with parents who are members of our school improvement team and the plan is shared with parents at
PTO (parent's association) meetings and their input is considered. We will send home a parent survey for their input. The parents will also
provide feedback at our parent/teacher conferences.

Label

Assurance
4. Does the school have a Title I Parent
Involvement policy that addresses how the
school carries out the required activities of
ESEA Section 1118 (c) through (f)?

Response
Yes

Comment

Attachment

5. Describe how the school is carrying out the activities outlined in ESEA Section 1118 (e) 1-5, 14 and (f).

Parent-Teacher Conferences to permit two-way communication between home and school Meetings of staff members and groups of parents
of those students having special abilities, disabilities, needs, or problems, and Student Study Teams.

Special events of a cultural, ethnic, or topical nature which are initiated by parent groups, involve the cooperative effort of students and
parents, and are of general interest to the school or community.

An annual open house to provide parents with the opportunity to see the school facilities, meet the faculty, and sample the program on a first
SY 2018-2019
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hand basis.

For the benefit of children, Polk's staff believes that parents have a responsibility to encourage their child's career in school by:
Supporting the school in requiring that the children observe all school rules and regulations, and by accepting their own responsibility for
children's willful in-school behavior.

Sending children to school with proper attention to their health, personal cleanliness, and dress.

Maintaining an active interest in the student's daily work and making it possible for the student to complete assigned homework by providing
a quiet place and suitable conditions for study.

Reading all communications from school, signing, and returning them promptly when required.

Cooperating with the school in attending conferences set up for the exchange of information of the child's progress in school.

6. Describe how the parent involvement component of the schoolwide plan is (will be) evaluated.

Parent involvement will be evaluated through surveys of both parents and staff members on an annual basis.

7. Describe how the results of the evaluation are (will be) used to improve the schoolwide program.

The data collected from parent and staff surveys regarding parent involvement will provide data for the School Improvement Team and will
assist in driving the dialogue regarding how parents and families are involved at Polk Elementary School as clarified through the lens of those
parent members of the School Improvement Team.

8. Describe how the school-parent compact is developed.

The School-Parent Compact was developed by committee at the district level.

9. Describe how the School-Parent Compact is used at elementary-level parent teacher conferences.

Parents are invited to complete a School-Parent Compact for each of their children attending Polk Elementary School at the beginning of the
school year. This document is discussed during parent-teacher conferences as a method of facilitating parent involvement in the classroom
setting.

10. How is the School-Parent Compact shared with middle school or high school parents (depending on the grade span of the
school)?

Polk School is not aware of how this document is used beyond the elementary level.
SY 2018-2019
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Label

Assurance
The School's School-Parent Compact is
attached.

Response
Yes

Comment

Attachment

11. Describe how the school provides individual student academic assessment results in a language the parents can understand.

Both MSTEP and NWEA Measures of Academic Progress assessments provide excellent parent reports that explain student scores in easyto-understand language. Further, the district uses a standards-based report card on which the academic statements were rewritten by
teachers to better convey meaning in parent-friendly language (i.e. Student can count from 1-30, Student can identify parts of speech in
writing [nouns, verbs, adjectives], etc.).
Also, parents communicate regularly with parents via telephone, email, notes and face-to-face to provide specific, clear and relevant details
regarding student performance, both academic and behavioral.
Finally, parent-teacher conferences provides ample opportunity for teachers to discuss academic performance of students with their families,
allowing them to explain any confusing concepts or terminology.
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Component 7: Preschool Transition Strategies

1. In what ways does the school connect with preschool age children more than a once a year visitation to the kindergarten
classroom?

As a 2-3 lower elementary school, Polk does not receive students directly from preschool or Kindergarten. However, the staff at Bedford
Elementary School (Pre-K-1) works with the preschool program at Madison Elementary, and also with the staff at Polk Elementary to
facilitate seamless transitions from the primary grades to the lower elementary school. This takes the form of direct face-to-face
communications at annual meetings as well as via electronic communicators.
Finally, the elementary counselor works with all elementary staff to ensure smooth transitions of all students from building to building and
from grade level to grade level.

2. What types of training does the school provide preschool parents and/or preschool teachers on the skills preschool age children
will need when they enter kindergarten?

This is not applicable to Polk Elementary School.
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Component 8: Teacher Participation in Making Assessment Decisions

1. How do teachers provide their input into the decisions regarding the use of school-based academic assessments?

Teacher input is elicited through the School Improvement Team meetings as well as staff meetings and professional development activity
days.

2. How are teachers involved in student achievement data analysis for the purpose of improving the academic achievement of all
students?

Teachers regularly take part in data analysis involving student performance data from standardized and local assessments. These data
meetings generally take place during late start professional development sessions and staff meetings, but also feature prominently in
collaborative lesson planning and Rtl/MTSS meetings.
Teachers are responsible for not only bringing classroom data, but also participating on a team involved in analyzing the data. Once the
analyses are completed, teacher teams bring their findings back to the group wherein discussions are had regarding potential changes to the
instructional program according to identified areas of strength and weakness. These changes are then discussed, and the group-determined
actions are implemented.
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Component 9: Timely and Additional Assistance to Students Having Difficulty Mastering the
Standards

1. Describe the process to identify students who experience difficulty mastering the State's academic achievement assessment
standards at an advanced or proficient level.

Classroom teachers form the first line in identifying students in need of assistance mastering the State's academic achievement assessment
standards at least at the proficient level. Classroom interventions [Tier I] are attempted and exhausted before the student in placed on a list
for discussion with the Rtl/MTSS Tearn at their next, monthly meeting. Teachers bring all relevant data (i.e. attendance, academic
performance, classroom perception data, etc.) to the Rtl/MTSS Team meeting, wherein the team examines the data in an effort to develop a
series of [Tier 2] interventions to address the student's deficiencies.
Prior to the next Rtl/MTSS Team meeting, the teacher works with the Learning Specialist to implement, track and evaluate the recommended
interventions. Data is collected and charted, and the student is brought back to the Rtl/MTSS Team at a subsequent meeting (6-8 weeks
later).
If the team determines that the intervention plan is working, then it is continued. If is is not working, then adjustments are made regarding the
specific interventions, and the student may potentially move to deeper interventions [Tier 3].
This process is performed hand-in-hand with the Special Education department, not to identify potential students for referral, but for their
expertise in working with students in need of specific intervention.
This process continues as needed, though students may be referred for testing or exited from the program, depending on how they progress.

2. How is timely, effective, additional assistance provided to students who are experiencing difficulty mastering the State's
academic achievement assessment standards at an advanced or proficient level?

Interventions are provided according to the Rtl/MTSS team, both in the classroom (by the teacher) as well as through push-in/pull-out
intervention by the Learning Specialist.
Further, computer-based interventions are used both in and out of school, and students are eligible to receive before and/or after school
tutoring from a certified staff member on an as-needed basis.
Finally, students may attend the district summer school program should that prove necessary at the end of the school year.

3. How are students' individual needs being addressed through differentiated instruction in the classroom?

Differentiation is provided at the classroom level by the teacher in the form of Tier 1 and 2 interventions for struggling learners, and through
extension activities for high-proficient and advanced learners.
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Component 10: Coordination and Integration of Federal, State and Local Programs and Resources

1. In what ways are the programs coordinated and integrated toward the achievement of the schoolwide goals? Include a LIST of
the State, local and Federal programs/resources that will be supporting the schoolwide program.

The following services or programs are offered to parents and students in order to create a positive environment and learning community. We
always keep our school-wide goals in mind when implementing services and programs.
Positive Behavior Intervention Support System (PBIS): A school-wide classroom management program which focuses on three expectations
(Be Safe, Be Respectful, Be Responsible) Every morning students hear "Words of Wisdom" from different teachers, staff members, parents,
and administration about making good choices in life. Every Friday, students are rewarded for their "good choices" and given a small reward
(token) for their good behavior. Students who consistently make good choices are in the running for an even bigger prize for our monthly
drawings.

PBIS was designed to take a proactive approach to behavior management. Students are provided with training on how to act and what rules
are to be followed in all situations, from walking down the hallway, to proper bathroom etiquette, to lunch room manners. Students are also
provided with posters throughout the school to remind them of specific rules and what's expected of them. Much time is given to teacher and
student role-modeling of good behavior. The emphasis is put on the teaching of manners, rules and expectations, which, in turn, reduces the
number of office referrals.

Elementary Counselor: Provides group counseling and classroom lessons as well as referral information and assistance to parents in
contacting outside agencies for assistance.

Career Day: Career Education provided by the school counselor using local community volunteers. Students come to school dressed in the
career they'd like to have when they grow up. Parents and local community volunteers come to the school for half-a-day and give a brief
over-view of their jobs and answer any questions the students may have. On completion of the career day, students will reflect upon the
different careers through discussion and Writing activities.

Career Options: We strive to make available in as many fields as practical, opportunities for on-the-job learning, such as role-playing and
field trips, and combine that with classroom instruction.

The following is a description and purpose of the programs and services that Polk Elementary receives:
Title I, Part A - Improving Basic Programs
Designed to help disadvantaged children meet high academic standards; to help children who are failing or most at risk of failing to meet the
district's core academic curriculum standards
Both school-wide and targeted assistance programs are to provide supplemental instruction services to identified children Title I, Part C Migrant Education Program
Designed to support high-quality comprehensive educational programs for migratory children, to address the needs that result from
educational disruptions and repeated moves
Priority is given to children who are not achieving core academic curriculum standards and whose education has been interrupted during the
regular school year
Title I, Part D - Prevention/lntervention for Delinquent Children/Youth Provides supplementary services to children/youth in local facilities for
delinquent children
SY 2018-2019
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Services are designed to improve academic achievement, facilitate the transition of institutionalized children/youth into a regular school
setting and help prepare participants for secondary school completion, training and employment, or further education
Focus on recruiting, training, and retaining highly qualified staff (including paraprofessionals and administrators)
Recruiting and hiring supplementary staff (to reduce the size of core instructional groups)
Reduce class size, particularly in the early grades
Build "highly qualified" teachers who demonstrate a high level of competency in each of the (core) academic subjects Title II, Part D, Subpart
1 - Enhancing Education through Technology Improves student academic achievement through the use of technology
Supports initiatives designed to increase access to technology, particularly in schools identified for improvement under Title I, Part A Ensures
that all students are technologically literate by the end of the 8th grade
Supports innovative methods for delivering specialized or rigorous academic courses for students without access to such courses
Encourages effective integration of technology, resources, services and systems with teacher training and curriculum development
Establishes research-based instructional methods
Supports evaluating programs funded through Title II, Part D, regarding impact of program on student academic achievement Supports
efforts to use technology to promote parent and family involvement in education and communications Title III - Language Acquisition
Program (LAP) Sub Grant Speedy acquisition of English language proficiency Assists students to achieve in the core academic subjects
Assists students to meet state standards
Supports efforts to use technology to promote parent and family involvement in education and communications Title V, Part A - Innovative
Programs
Supports local education reform efforts that are consistent with and support education efforts
Provides funding to educational agencies to implement promising educational reform programs and school improvement programs based on
scientifically based research
Provides a continuing source of innovation and educational improvement, including support programs to provide library services and media
materials
Supports initiatives to meet the educational needs of all students
Supports the development and implementation of programs to improve school, student and teacher performance, including professional
development

2. Describe how the school will use the resources from Title I and other State, local and Federal sources to implement the ten
required schoolwide components.

1.Comprehensive Needs Assessment General Fund:
Polk Elementary School Improvement Initiative
2.Schoolwide Reform Strategies General Fund & PBS grant:
Polk Elementary School Improvement Initiative Polk Elementary SIP Committee
3.Instruction by Highly Qualified Professional Staff
Title IIA & General Fund:
All staff [teachers & paraprofessionals] are all highly qualified at this time
4.Strategies to Attract High-Quality Highly Qualified Teachers to High Needs Schools General Fund, Title IIA & Polk Parents Association:
Mentoring program
New Teacher Orientation through Wayne County RESA
District professional development
Conferences to support ongoing learning
Teacher appreciation gifts
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Money for classroom use
Money for field trips/transportation
5.High-Quality and Ongoing Professional Development General Fund & Title IIA:
NWEA training
Web site development & maintenance
Data analysis & program planning training
Online report card training
Online gradebook training
6.Strategies to Increase Parental Involvement Title I & General Fund:
Polk Parent Association meeting attendance by staff, Fall Math activity night, Winter Reading activity, Book Fair
7.Teacher Participation in Making Assessment Decisions, General Fund & Title IIA, Staff meetings; curriculum, grade-level meetings and
Data analysis review
8.Timely and Additional Assistance to Students Having Difficulty Mastering the Standards through Title I, Title IIA, IDEA & General Fund:
Extended day tutoring, Summer school, Paraprofessional support, Social work services, Counseling
9.Coordination and Integration of Federal, State and Local Programs and Resources
General Fund:Coordination of funds is accomplished by the Director of Student Services with staff, administration and central office

3. How does the school coordinate and integrate the following Federal, State and local programs and services in a manner
applicable to the grade level to support achievement of the schoolwide goals: violence prevention programs, nutrition programs,
housing programs, Head Start, adult education, vocational and technical education, and job training.

Violence prevention is part of the school-wide counseling program, funded through Section 31 A.
Our nutrition program is addressed through Sodexho, the vendor providing meals for the district, as well as through a grant by the National
Kidney Foundation through the PE-Nut program.
Housing programs are addressed through Student Services at the district level.
Head Start is not offered by the school or district, but a 4-year-old preschool program - Great Schools Readiness Program (GSRP) - is
offered through the district and is funded at the State level.
Adult education, vocational and technical education, and job training are only addressed peripherally through the school counselor and are
left mainly to the high school.

SY 2018-2019
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Evaluation:

1. Describe how the school evaluates, at least annually, the implementation of the schoolwide program.

The School Improvement Plan is addressed quarterly at Polk Elementary School, first by the School Improvement Team, then by the staff as
a whole. Student assessment data is studied, results are compared to the Goals in place, and information is adjusted [as necessary] in the
SIP accordingly.

2. Describe how the school evaluates the results achieved by the schoolwide program using data from the State's annual
assessments and other indicators of academic achievement.

Both MSTEP and NWEA Measures of Academic Progress are both used as standardized measures for determining the effectiveness and
efficacy of the School Improvement Plan (in addition to local and classroom assessments and teacher perception data). This information is
examined in the context of the SIP, which may be adjusted if necessary based on those data.
This process is done first by the School Improvement Team, which then presents it to the staff as a whole. The staff then studies the results,
brainstorms possible changes, and reports back to the SI Team. The School Improvement Team takes the staff's responses and suggestions
and considers them when revising or rewriting the School Improvement Plan.

3. Describe how the school determines whether the schoolwide program has been effective in increasing the achievement of
students who are furthest from achieving the standards.

The success of the schoolwide program is determined using the following assessment data (as well as other additional, often anecdotal
sources): standardized assessment data (i.e. M-Step, NWEA, Reading A to Z, IXL Mathematics, etc.), local assessment data, classroom
assessment data, teacher perception data, and parent survey data. Improvements in these areas are used to determine effectiveness of the
schoolwide program.
These data are used to triangulate areas of strength and weakness, allowing the revision of the School Improvement Plan based on student
needs.

4. What process is followed by the school to revise the plan, as necessary, based on the evaluation, to ensure continuous
improvement of students in the schoolwide program?

As mentioned previously, compilation and analysis of the collected data, first by the SI Team and then by the instructional staff as a whole,
are used to determine the effectiveness of the schoolwide program. Revisions are based on areas determined as "weaknesses," as well as
areas that the SI Plan has proven efficacious, permitting the reduction or removal of those items from the Plan.
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Polk Elementary School Improvement 2018/2019
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Overview
Plan Name
Polk Elementary School Improvement 2018/2019
Plan Description
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Goals Summary
The following is a summary of the goals encompassed in this plan. The details for each goal are available in the next section.
#
1

Goal Name
All students will improve their math skills.

2

All students will improve their ELA skills

3

We will improve the school's climate and
community.

Goal Details
Objectives:1
Strategies:3
Activities:3
Objectives:1
Strategies:3
Activities:4
Objectives:1
Strategies:2
Activities:4

SY 2018-2019
© 2018 Advance Education, Inc. All rights reserved unless otherwise granted by written agreement.

Goal Type
Organizational

Total Funding
$8000

Organizational
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Goal 1: All students will improve their math skills.
Measurable Objective 1:
increase student growth in math scores by 10% by 06/14/2019 as measured by NWEA MAP (Northwest Evaluation Association, Measures of Academic Progress).
Strategy 1:
Supplemental Math Skill Building - Teachers will use Mobymax as a supplement to their Everyday Mathematics curriculum. Teachers will assign a pre-assessment to
determine their students' baseline scores. Activities will be assigned based on their deficit areas by Mobymax. Teachers will monitor ongoing assessments in
Mobymax, which will personalize and differentiate learning.
Category: Learning Support Systems
Research Cited: Codding,R.S.,Burns,M.K.,&Lukito,G.(2011).MetaAnalysisofMathematicBasicFactFluency
Interventions:AComponentAnalysis.LearningDisabilitiesResearch&Practice,26(1),3647.
Locuniak,M.N.,&Jordan,N.C.(2008).Usingkindergartennumbersensetopredictcalculation
fluencyinsecondgrade.JournalofLearningDisabilities,41(5),451459.
Miller,A.D.,Hall,S.W.,&Heward,W.L.(1995).Effectsofsequential1minutetimetrialswithand
withoutintertrialfeedbackandselfcorrectionongeneralandspecialeducationstudents'fluency
withmathfacts.JournalofBehavioralEducation,5(3),319345.
Poncy,B.C.,Skinner,C.H.,&O'Mara,T.(2006).Detect,Practice,andRepair:TheEffectsofa
ClasswideInterventiononElementaryStudents'MathFactFluency.JournalofEvidenceBased
PracticesforSchools.
Student Data
Kerr,K.A.,Marsh,J.A.,Ikemoto,G.S.,Darilek,H.,&Barney,H.(2006).Strategiestopromotedata
useforinstructionalimprovement:Actions,outcomes,andlessonsfromt hreeurbandistricts.
AmericanJournalofEducation,112(4),496520.
Davies,A.(2011).Makingclassroomassessmentwork.SolutionTree.555NorthMortonStreet,
Bloomington,IN47404.
Cross,K.P.,&Angelo,T.A.(1988).ClassroomAssessmentTechniques.AHandbookforFaculty.
Nitko,A.J.(1996).Educationalassessmentofstudents.PrenticeHallOrderProcessingCenter,PO
Box11071,DesMoines,IA503361071.
Tier: Tier 1
Activity - Mobymax

Activity
Type

Tier
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Resource
Assigned

Source Of
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Staff
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e
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Mobymax: Math, Fact Fluency, Numbers

Academic
Support
Program

Tier 3

Implement

09/10/2018 06/14/2019 $8000

Title I
School
Improveme
nt (ISI)

All
classrooms
and support
staff

Strategy 2:
MTSS - The teachers will identify students' deficit areas in Math. Teachers will provide 30-60 additional minutes of Math intervention per week. Teachers will collect
data points for progress monitoring. Teachers will meet with the MTSS team every other month to review progress and make necessary adjustments.
Category: Learning Support Systems
Research Cited: Archer, A., & Hughes, C. (2011). Explicit instruction: Effective and efficient teaching. New York, NY: Guilford Press.
Good, R.H., Powell-Smith, K.A., & Dewey, E.N. (2013). DIBELS Pathways of Progress: Setting Ambitious, Meaningful and Attainable Goals in Grade Level Material.
Available: http://dibels.org/
Kahneman, D. (2003). A perspective on judgment and choice. American Psychologist, 58, 697–720., In S. R. Jimerson, M. K. Burns, & A. M. VanDerHeyden (Eds.),
Handbook of Response to Intervention: The science and practice of assessment and intervention, p. 107.
McMaster, K., Fuchs, D., Fuchs, L. S., & Compton, D. L. (2002). Monitoring the academic progress of children who are not responsive to generally effective early
reading intervention. Assessment for Effective Intervention, 27(4),–23–33).
Identifying and implementing educational practices supported by rigorous evidence: A user friendly guide (2003). Coalition for Evidence-Based Policy, Washington, DC.
http://www.excelgov.org/evidence/
Wayman, M. W., Wallace, T., Wiley, H., Tichá, R. & Espin, C. A. (2007). Literature synthesis on curriculum-based measurement in reading. The Journal of Special
Education, 41(2), 85-120.

Tier: Tier 2
Activity - MTSS Instructional Support

Activity
Type

All teacher will use various data-driven targeted strategies (i.e. Academic
learning centers, guided math, para support, technology)
Support
Program

Tier

Phase

Begin Date End Date

Tier 2

Implement

09/10/2018 06/14/2019 $0
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Resource
Assigned

Source Of
Funding
Title I Part
A

Staff
Responsibl
e
All
classroom
teachers
and support
staff
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Strategy 3:
Summer School - Teachers will identify at-risk students who would benefit from additional exposure to the ELA and Math curriculum over the summer months.
Category: Learning Support Systems
Research Cited: American Mathematical Society Camps, available at http://www.ams.org/employment/mathcamps.html
ALL Girls Math, available at http://www.math.unl.edu/programs/agam/
Denver Public Schools, available at http://www.dpsk12.org/news/press/2007/06/12.shtml
Focus Adolescent Services, available at http://www.focusas.com/Programs-Outdoor.html
Tier: Tier 2
Activity - Summer School Supplemental Instructional

Activity
Type

Tier

Phase

Begin Date End Date

Resource
Assigned

District run program addressing ELA and Math skills targeting
our at-risk student population.

Academic
Support
Program

Tier 2

Implement

06/24/2019 07/26/2019 $0

Source Of
Funding
Title I Part
A

Staff
Responsibl
e
Summer
School
Staff

Goal 2: All students will improve their ELA skills
Measurable Objective 1:
increase student growth in ELA skills by 10% by 06/14/2019 as measured by NWEA MAP (Northwest Evaluation Association, Measures of Academic Progress).
Strategy 1:
Supplemental ELA skill building - A subscription to Mobymax will be used as a supplement to our ELA curriculum. Students will be given a pre-assessment to
determine their baseline. Activities will be assigned based on their deficit areas. Mobymax provides ongoing assessment monitoring to individualize and differentiate
instruction.
Category: Learning Support Systems
Research Cited: Writing McLeod,S.H.,&Soven,M.(1992).Writingacrossthecurriculum.SagePublications. Stock,P.L.(1986).Writingacrossthecurriculum.TheoryInto
Practice,25(2),97101. Hyland,K.(2007).Genrepedagogy:Language,literacyandL2writinginstruction.Journalofsecond languagewriting,16(3),148164. BangertDrowns,R.L.
(1993).Thewordprocessorasaninstructionaltool:Ametaanalysisofword processinginwritinginstruction.ReviewofEducationalresearch,63(1),6993. Edwards,L.(2003).Writing
InstructioninKindergartenExamininganEmergingAreaofResearch forChildrenwithWritingandReadingDifficulties.JournalofLearningDisabilities,36(2),136148.
Goal Setting Moeller,AleidineJ.(2012).GoalSettingandStudentAchievement:ALongitudinalStudy Murayama,Kou(2009).Thejointinfluenceofpersonalachievementgoalsand
classroomgoal structuresonachievementrelevantoutcomes Wilson,Kristin(2012).Astudyonstudentachievementofclassesthatsetgoalsandselfmonitor theirachievement
Shannon,KingR.(2011).Examiningtheroleofgoalsettingandselfmonitoringonsixthgrade students’motivationalbeliefsandperformance Smithson,Marla(2012).Thepositive
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impactofpersonalgoalsettingonassessment Stronge,JamesH.(2009).Studentachievementgoalsetting:Usingdatatoimproveteachingand learning Hamilton,Laura(2009).
Usingstudentachievementdatatosupportinstructionaldecisionmaking Patel,Namisha(2012).Utilizinggoalsettingstrategiesatthemiddlelevel:Helpingstudentsself regulate
behavior Carroll,A.,Durkin,K.,Hattie,J.,&Houghton,S.(1997).Goalsettingamongadolescents:A comparisonofdelinquent,atrisk,andnotatriskyouth.JournalofEducational
Psychology,89,441 450.

Tier: Tier 1
Activity - Mobymax

Activity
Type

Tier

Phase

Begin Date End Date

Mobymax: alphabet, phonics sounds, phonics blending,
Academic
phonics spelling, foundational reading, early reading trio, sight Support
words, phonics and spelling rules, vocabulary, spelling lists,
Program
writing workshop, writing assignments, reading stories, reading
skills literature, and informational

Tier 1

Implement

09/10/2018 06/14/2019 $8000

Title I Part
A

Activity - Reading A-Z

Tier

Phase

Begin Date End Date

Source Of
Funding

Monitor

09/10/2018 06/14/2019 $3000

Activity
Type

Electronic leveled books with comprehension and skill building Technology Tier 1
activities
, Academic
Support
Program

Resource
Assigned

Resource
Assigned

Source Of
Funding

Staff
Responsibl
e
All
classroom
teachers
and support
staff

Staff
Responsibl
e
Title I
All teaching
Schoolwide and support
staff

Strategy 2:
MTSS Instructional Support - Teachers will identify students' deficit areas of ELA. Teachers will provide 30-60 additional ELA nterventions per week. Teachers will
collect data points for progress monitoring. Teachers will meet with the MTSS Team every other month to review progress and make necessary adjustments.
Category: Learning Support Systems
Research Cited: Archer, A., & Hughes, C. (2011). Explicit instruction: Effective and efficient teaching. New York, NY: Guilford Press.
Good, R.H., Powell-Smith, K.A., & Dewey, E.N. (2013). DIBELS Pathways of Progress: Setting Ambitious, Meaningful and Attainable Goals in Grade Level Material.
Available: http://dibels.org/
Kahneman, D. (2003). A perspective on judgment and choice. American Psychologist, 58, 697–720., In S. R. Jimerson, M. K. Burns, & A. M.
Tier: Tier 2

SY 2018-2019
© 2018 Advance Education, Inc. All rights reserved unless otherwise granted by written agreement.

Page 31

School Improvement Plan
Polk Elementary School

Activity - MTSS Instructional Support

Activity
Type

All teachers will use various data-driven targeted strategies (ex: Academic
learning centers, guided reading, technology)
Support
Program

Tier

Phase

Begin Date End Date

Resource
Assigned

Tier 2

Implement

09/10/2018 06/14/2019 $0

Source Of
Funding
Title I Part
A

Staff
Responsibl
e
All
classroom
teachers
and support
staff

Strategy 3:
Summer School - Teachers will identify at-risk students who would benefit from additional exposure to the ELA and Math curriculum over the summer months.
Category: Learning Support Systems
Research Cited: American Mathematical Society Camps, available at http://www.ams.org/employment/mathcamps.html
ALL Girls Math, available at http://www.math.unl.edu/programs/agam/
Denver Public Schools, available at http://www.dpsk12.org/news/press/2007/06/12.shtml
Focus Adolescent Services, available at http://www.focusas.com/Programs-Outdoor.html
Tier: Tier 2
Activity - Summer School Supplemental Instructional

Activity
Type

Tier

Phase

Begin Date End Date

Resource
Assigned

District run program addressing ELA and Math skills targeting
our at-risk student population.

Academic
Support
Program

Tier 2

Implement

06/24/2019 07/26/2019 $0

Source Of
Funding
Title I Part
A

Staff
Responsibl
e
Summer
school staff

Goal 3: We will improve the school's climate and community.
Measurable Objective 1:
collaborate to improve our school climate and community. by 06/14/2019 as measured by community staff and student surveys..
Strategy 1:
PBIS - School-wide positive bahavior support system to encourage students to be responsible, respectful and safe.
Category: School Culture
Research Cited: Barrett, S., Bradshaw, C., & Lewis-Palmer, T. (2008). Maryland state-wide PBIS initiative. Journal of Positive Behavior Interventions, 10, 105-114.
Benedict, E., Horner, R.H., & Squires, J. (2007). Assessment and implementation of Positive Behavior Support in preschools. Topics in Early Childhood Special
Education, 27(3), 174-192.
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Biglan, A. (1995). Translating what we know about the context of antisocial behavior in to a lower prevalence of such behavior. Journal of Applied Behavior Analysis,
28, 479-492.
Blonigen, B., Harbaugh, W., Singell, L., Horner, R.H., Irvin, L., & Smolkowski, K. (2008). Application of economic analysis to school-wide positive behavior support
programs. Journal of Positive Behavior Interventions.
Bohanon, H., Fenning, P., Carney, K., Minnis, M., Anderson-Harriss, S., Moroz, K., Hicks, K., Kasper, B., Culos, C., Sailor, W., & Piggott, T. (2006). School-wide
application of positive behavior support in an urban high school: A case study. Journal of Positive Behavior Interventions, 8(3), 131-145.
Boneshefski, M., & Runge, T., (2014). Addressing disproportionate discipline practices within a school-wide positive behavioral interventions and supports framework:
A practical guide for calculating and using disproportionality rates. Journal of Positive Behavior Interventions, 16(3) 149-158.
Burke, M., Davis, J., Hagan-Burke, S., Lee Y, Fogarty, M. (2014). Using SWPBS expectations as a screening tool to predict behavioral risk in middle school. Journal of
Positive Behavior Interventions 16(1) 5-17.
Chaparro, E., Smolkowski, K., Baker, S., Hanson, N., & Ryan-Jackson, K. (2012) A model for system-wide collaboration to support integrated social behavioral and
literacy evidence-based practices. Psychology in the Schools, 49(5), 465-482.
Chaparro, E., Ryan Jackson, K., Baker, S. & Smolkowski, K., (2012) Effective behavioural and instructional support systems: An integrated approach to behaviour and
academic support at the district level, Advances in School Mental Health Promotion, 5:3, 161-176
Chapman, D., & Hofweber, C. (2000). Effective behavior support in British Columbia. Journal of Positive Behavior Interventions, 2(4), 235-237.
Chitiyo, M., May, M., & Chitiyo, G., (2012). An assessment of the evidence-base for school-wide positive behavior support. Education and Treatment of Children, 35(1)
1-24.
Coffey, J., & Horner, R., (2012). The sustainability of schoolwide positive behavior interventions and supports. Exceptional Children, 78(4) 407-422.
Colvin, G., & Fernandez, E. (2000). Sustaining Effective Behavior Support Systems in an Elementary School. Journal of Positive Behavior Interventions, 2(4), 251-253.
Curtis, R., Van Horne, J., Robertson, P., & Karvonen, M. (2010). Outcomes of a school-wide positive behavior support program. Professional School Counseling 13:3
159-164.
De Pry, R. L., & Sugai, G. (2002). The effect of active supervision and precorrection on minor behavioral incidents in a sixth grade general education classroom. Journal
of Behavioral Education, 11, 255-267.
Doolittle, J., & Horner R., (2007). Sustaining school-wide positive behavior support. Manuscript in preparation.
Duda, M.A., Dunlap, G., Fox, L., Lentini, R., & Clarke, S. (2004). An experimental evaluation of positive behavior support in a community preschool program. Topics in
Early Childhood Special Education, 24(3), 143-155.
Farkas, M., Simonson, B., Migdole, S., Donovan, M., Clemens, K., Cicchese, V. (2012) Schoolwide positive behavior support in an alternative school setting: An
evaluation of fidelity, outcomes and social validity of Tier I implementation. Journal of Emotional and Behavioral Disorders, 20 (4), 275-288.
Fanning, P., Theodos, J., Benner, C., & Bohanon-Edmonson, H. (2004). Integrating proactive discipline practices into codes of conduct. Journal of School Violence,
3(1), 45-61.
Galloway, R., Panyan, M., Smith, C. & Wessendorf, S. (2008) Systems change with school-wide positive behavior supports: Iowa’s work in progress. Journal of Positive
Behavior Interventions, 10(2), 129-135.
George, H., & Kincaid, D. (2008). Building district-level capacity for positive behavior support. Journal of Positive Behavior Interventions, 10(1), 20-32.
Hirsch, E. J., Lewis-Palmer, T., Sugai, G., & Schnacker, L. (2004). Using school bus discipline referral data in decision making: Two case studies. Preventing School
Failure, 48(4), 4-9.
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Horner, R.H., Sugai, G., Todd, A.W., & Lewis-Palmer, T. (2005). School-wide positive behavior support. In L. Bambara & L. Kern (Eds.) Individualized supports for
students with problem behaviors: Designing positive behavior plans. (pp. 359-390) New York: Guilford Press.
Irwin D., & Algozzine, R. (2005) North Carolina Positive Behavior Supports Evaluation Report. Unpublished evaluation report.
Knoff, H. (2000). Organizational development and strategic planning for the millennium: A blueprint toward effective school discipline, school safety, and crisis
prevention. Psychology in the Schools, 37, 17-32.
Lassen, S., Steele, M., & Sailor, W. (2006). The relationship of school-wide positive behavior support to academic achievement in an urban middle school. Psychology
in Schools, 43(6), 701-712.
Lewis, T. J., Colvin, G., & Sugai, G. (2000). The effects of precorrection and active supervision on the recess behavior of elementary school students. Education and
Treatment of Children, 23, 109-121.
Lewis, T., Hudson, S., Richter, M., & Johnson, N. (2004). Scientifically supported practices in EBS: A proposed approach and brief review of current practices.
Behavior Disorders, 29, 247-259.
Lewis, T. J., Powers, L. J., Kelk, M. J., & Newcomer, L. (2002). Reducing problem behaviors on the playground: An investigation of the application of school-wide
positive behavior supports. Psychology in the Schools, 39, 181-190.
Lohrmann-O’Rourke, S., Knoster, T., Sabatine, K., Smith, D., Horvath, G., & Llewellyn, G. (2000). School-wide Application of PBS in the Bangor Area School District.
Journal of Positive Behavior Interventions, 2(4), 238-240.
Luiselli, J. K, Putnam, R. F, Handler, M. W, & Feinberg, A. B. (2005). Whole-School Positive Behaviour Support: Effects on student discipline problems and academic
performance. Educational Psychology, 25(2-3), 183-198.
Luiselli, J. Putnam, R., & Sunderland M. (2002). Longitudinal evaluation of behavior support interventions in public middle school. Journal of Positive Behavior
Interventions, 4(3), 182-188.
Marin, A., Filce, H. (2013). The relationship between implementation of School-wide Positive Behavior Intervention and Supports and Performance on State
Accountability Measures. Sage Open, (3) 1-10. DOI: 10.1177/2158244013503831
Mathews, S., McIntosh, K., Frank, J., & May, S., (2014). Critical features predicting sustained implementation of school-wide positive behavioral interventions and
supports. Journal of Positive Behavior Interventions, 16(3), 168-178.
Mayer, G. R., Butterworth, T., Nafpaktitis, M., & Suzer-Azaroff, B. (1983). Preventing school vandalism and improving discipline: A three year study. Journal of Applied
Behavior Analysis, 16, 355-369.
Metzler, C. W., Biglan, A., Rusby, J. C., & Sprague, J. R. (2001). Evaluation of a comprehensive behavior management program to improve school-wide positive
behavior support. Education and Treatment of Children, 24, 448-479.
McCrary, D., Lechtenberger, D., & Wand, E. (2012). The effect of schoolwide positive behavioral supports on children in impoverished rural community schools.
Preventing School Failure, 56 (1) 1-7.
McIntosh, K., Flannery, K. B., Sugai, G., Braun, D., & Cochrane, K. L. (2008). Relationships between academics and problem behavior in the transition from middle
school to high school. Journal of Positive Behavior Interventions, 10(4), 243-255.
McIntosh, K., Horner, R.H., Chard, D., Boland, J., & Good, R. (2006). The use of reading and behavior screening measures to predict non-response to school-wide
positive behavior support: A longitudinal analysis. School Psychology Review, 35, 275-291.
McIntosh, K., Mercer, S., Hume, A., Frank, F., Turri, M., and Mathews, S., (2013). Factors relate to sustained implementation of schoolwide positive behavior support.
Exceptional Children, 79(3) 293-311.
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McIntosh, K., predy, L., Upreti, G., Hume, A., Turri, M., Mathews, S. (2014) Perceptions of contextual features related to implementation and sustainability of schoolwide Positive Behavior Support. Journal of Positive Behavior Interventions, 16(1), 31-43.
McIntosh, K., Sadler, C., & Brown, J. A. (2012). Kindergarten reading skill level and change in as risk factors for chronic problem behavior. Journal of Positive Behavior
Interventions, 14(1) 17-28.
Muscott, H., & Mann, E. & LeBrun (2008). Positive behavioral interventions and supports in New Hampshire: Effects of large-scale implementation of schoolwide
positive behavior support on student discipline and academic achievement. Journal of Positive Behavior Interventions, 10(3), 190-205.
Nakasato, J. (2000). Data-based Decision-making in Hawaii’s Behavior Support Effort. Journal of Positive Behavior Interventions, 2(4), 247-250.
Nelson, J. R. (1996). Designing schools to meet the needs of students who exhibit disruptive behavior. Journal of Emotional and Behavioral Disorders, 4, 147-161.
Nelson, J. R., Colvin, G., & Smith, D. J. (1996). The effects of setting clear standards on students’ social behavior in common areas of the school. The Journal of AtRisk Issues, Summer/Fall, 10-17.
Nelson, J.R., Hurley, K., Snyhorst. L., Epstein, M., Stage, S., & Buckley, J. (2009). The child outcomes of a behavior model. Exceptional Children, 76, 7-30.
Nelson, J.R., Martella, R., & Marchand-Martella, N. (2002). Maximizing student learning: The effects of a comprehensive school-based program for preventing problem
behaviors. Journal of Emotional and Behavioral Disorders, 10, 136-148.
Solomon, B., Klein, S., Hintze, J., Cressey, J., & Peller, S. (2012). A meta-analysis of school-wide positive behavior support: An exploratory study using single-case
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Sprague, J. R., Walker, H., Golly, A., White, K., Myers, D. R., & Shannon, T. (2002). Translating research into effective practice: The effects of a universal staff and
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Tier: Tier 1
Activity - Positive Reinforcement Activities

Activity
Type

Wr will provide school-wide assemblies, monthly reward
celebrations, reward tickets, bucket filling parties.

Tier

Phase

Begin Date End Date

Behavioral Tier 1
Support
Program

Implement

09/10/2018 06/14/2019 $1500

Other

Activity - Family Fun Night(s)

Activity
Type

Phase

Begin Date End Date

Source Of
Funding

A fun-themed educational family event held after school.

Community Tier 1
Engageme
nt, Extra
Curricular,
Parent
Involvemen
t

Monitor

09/10/2018 06/14/2019 $0

Tier

SY 2018-2019
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Resource
Assigned

Resource
Assigned

Source Of
Funding

Staff
Responsibl
e
Classroom
teachers
and support
staff

Staff
Responsibl
e
No Funding Classroom
Required
teachers
and support
staff
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Strategy 2:
Community building events - We will provide school-wide activities for parents, families and the community.
Category: School Culture
Research Cited: Battistich, V. (2001, April). Effects of an elementary school intervention on students' “connectedness” to school and social adjustment during middle
school. Paper presented at the meeting of the American Educational Research Association, Seattle, WA.
Battistich, V., Solomon, D., Kim, D., Watson, M., & Schaps, E. (1995). Schools as communities, poverty levels of student populations, and students' attitudes, motives,
and performance: A multilevel analysis. American Educational Research Journal, 32, 627–658.
Baumeister, R., & Leary, M. (1995). The need to belong: Desire for interpersonal attachments as a fundamental human motivation. Psychological Bulletin, 117,
497–529.
Deci, E. L., & Ryan, R. M. (1985). Intrinsic motivation and self-determination in human behavior. New York: Plenum.
Hawkins, J. D., Catalano, R. F., Kosterman, R., Abbot, R., & Hill, K. G. (1999). Preventing adolescent health-risk behaviors by strengthening protection during
childhood. Archives of Pediatric and Adolescent Medicine, 153, 226–234.
Resnick, M. D., Bearman, P. S., Blum, R. W., Bauman, K. E., Harris, K. M., Jones, J., Tabor, J., Beuhring, T., Sieving, R. E., Shew, M., Ireland, M., Bearinger, L. H., &
Udry, J. R. (1997). Protecting adolescents from harm: Findings from the National Longitudinal Study on Adolescent Health. Journal of the American Medical
Association, 278, 823–832.
Schaps, E., Battistich, V., & Solomon, D. (1997). School as a caring community: A key to character education. In A. Molnar (Ed.), The construction of children's
character, part II: 96th yearbook of the National Society for the Study of Education. Chicago: University of Chicago Press.
Solomon, D., Battistich, V., Watson, M., Schaps, E., & Lewis, C. (2000). A six-district study of educational change: Direct and mediated effects of the Child
Development Project. Social Psychology of Education, 4, 3–51.
Watson, M., Battistich, V., & Solomon, D. (1997). Enhancing students' social and ethical development in schools: An intervention program and its effects. International
Journal of Educational Research, 27, 571–586.
Tier: Tier 1
Activity - Books and Bites Under the LIghts

Activity
Type

The community will gather on the football field reading as a
family and listening to stories. All students will recieve their own
book to add to their own home library. While enjoying their
stories, families iwll enjoy donated treats.

Activity - March is Reading Month

Tier

Phase

Begin Date End Date

Community Tier 1
Engageme
nt, Extra
Curricular,
Parent
Involvemen
t

Monitor

10/01/2018 10/31/2018 $300

Activity
Type

Phase

Begin Date End Date

Tier

SY 2018-2019
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Resource
Assigned

Resource
Assigned

Source Of
Funding

Staff
Responsibl
e
Title I
Title 1
Schoolwide teachers,
classroom
teachers,
and support
staff
Source Of
Funding

Staff
Responsibl
e
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During the month of March a calendar of events will be
provided for each family to encourage the love of reading. One
book will be provided to each elementary student to read at
home and school.

Community Tier 1
Engageme
nt, Parent
Involvemen
t
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Monitor

03/01/2019 03/31/2019 $500

Title I
Title 1
Schoolwide teachers,
classroom
teachers,
and support
staff.

Page 38

School Improvement Plan
Polk Elementary School

Activity Summary by Funding Source
Below is a breakdown of your activities by funding source
No Funding Required
Activity Name

Activity Description

Activity
Type

Family Fun Night(s)

A fun-themed educational family event held after
school.

Activity Name

Activity Description

Books and Bites Under
the LIghts

The community will gather on the football field
reading as a family and listening to stories. All
students will recieve their own book to add to their
own home library. While enjoying their stories,
families iwll enjoy donated treats.

Tier

Phase

Begin Date End Date

Resource
Assigned

Staff
Responsibl
e
Classroom
teachers
and support
staff

Community Tier 1
Engageme
nt, Extra
Curricular,
Parent
Involvemen
t

Monitor

09/10/2018 06/14/2019 $0

Activity
Type

Phase

Begin Date End Date

Monitor

10/01/2018 10/31/2018 $300

Monitor

09/10/2018 06/14/2019 $3000

All teaching
and support
staff

Monitor

03/01/2019 03/31/2019 $500

Title 1
teachers,
classroom
teachers,
and support
staff.

Phase

Begin Date End Date

Staff
Responsibl
e

Title I Schoolwide
Tier

Community Tier 1
Engageme
nt, Extra
Curricular,
Parent
Involvemen
t
Reading A-Z
Electronic leveled books with comprehension and Technology Tier 1
skill building activities
, Academic
Support
Program
March is Reading Month During the month of March a calendar of events
Community Tier 1
will be provided for each family to encourage the Engageme
love of reading. One book will be provided to
nt, Parent
each elementary student to read at home and
Involvemen
school.
t

Resource
Assigned

Staff
Responsibl
e
Title 1
teachers,
classroom
teachers,
and support
staff

Title I School Improvement (ISI)
Activity Name

Activity Description

Activity
Type

SY 2018-2019
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Tier

Resource
Assigned
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Mobymax

Mobymax: Math, Fact Fluency, Numbers

Academic
Support
Program

Tier 3

Implement

09/10/2018 06/14/2019 $8000

All
classrooms
and support
staff

Activity Name

Activity Description

Activity
Type

Tier

Phase

Begin Date End Date

MTSS Instructional
Support

All teachers will use various data-driven targeted
strategies (ex: learning centers, guided reading,
technology)

Academic
Support
Program

Tier 2

Implement

09/10/2018 06/14/2019 $0

Mobymax

Mobymax: alphabet, phonics sounds, phonics
blending, phonics spelling, foundational reading,
early reading trio, sight words, phonics and
spelling rules, vocabulary, spelling lists, writing
workshop, writing assignments, reading stories,
reading skills literature, and informational
District run program addressing ELA and Math
skills targeting our at-risk student population.

Academic
Support
Program

Tier 1

Implement

09/10/2018 06/14/2019 $8000

Staff
Responsibl
e
All
classroom
teachers
and support
staff
All
classroom
teachers
and support
staff

Academic
Support
Program
Academic
Support
Program

Tier 2

Implement

06/24/2019 07/26/2019 $0

Tier 2

Implement

09/10/2018 06/14/2019 $0

District run program addressing ELA and Math
skills targeting our at-risk student population.

Academic
Support
Program

Tier 2

Implement

06/24/2019 07/26/2019 $0

Activity Name

Activity Description

Activity
Type

Tier

Phase

Begin Date End Date

Positive Reinforcement
Activities

Wr will provide school-wide assemblies, monthly
reward celebrations, reward tickets, bucket filling
parties.

Behavioral Tier 1
Support
Program

Implement

09/10/2018 06/14/2019 $1500

Title I Part A

Summer School
Supplemental
Instructional
MTSS Instructional
Support

Summer School
Supplemental
Instructional

All teacher will use various data-driven targeted
strategies (i.e. learning centers, guided math,
para support, technology)

Resource
Assigned

Summer
School
Staff
All
classroom
teachers
and support
staff
Summer
school staff

Other
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Resource
Assigned

Staff
Responsibl
e
Classroom
teachers
and support
staff
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